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STATEMENT ON LIMITATIONS

The Distribution, Use and Scope of the Visiting Committee Report

The Commission on Public Secondary Schools of the New England Association of
Schools and Colleges located in Bedford, Massachusetts considers this visiting
committee report of Timberlane Regional High School to be a privileged document
submitted by the Commission on Public Secondary Schools of the New England
Association of Schools and Colleges to the principal of the school and by the principal to
the state department of education. Distribution of the report within the school
community is the responsibility of the school principal. The final visiting committee
report must be released in its entirety within sixty days (60) of its completion to the

superintendent, school board, public library or town office, and the approprlate news
media.

The prime concern of the visiting committee has been to assess the quality of the
educational program at Timberlane Regional High School in terms of the Commission's
Standards for Accreditation. Neither the total report nor any of its subsections is to be
considered an evaluation of any individual staff member but rather a professional
appraisal of the school as it appeared to the visiting team.

INTRODUCTION

The New England Association of Schools and Colleges (NEASC) is the oldest of the six
regional accrediting agencies in the United States. Since its inception in 1885, the

. Association has awarded membership and accreditation to those educational institutions
in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the
work of six Commissions: the Commission on Institutions of Higher Education (CIHE),
the Commission on Independent Schools (CIS), the Commission on Public Secondary
Schools (CPSS), the Commission on Technical and Career Institutions (CTCI), the
Commission on Public Elementary and Middle Schools (CPEMS), and the Commission
on American and International Schools Abroad (CAISA).

As the responsible agency for matters of the evaluation and accreditation of public
secondary school member institutions, CPSS requires visiting committees to assess the
degree to which the evaluated schools meet the qualitative Standards for Accreditation
of the Commission. Those Standards are:

Teaching and Learning Standards
Mission and Expectations for Student Learning
Curriculum
Instruction
Assessment of Student Learning

Support Teaching and Learning Standards
Leadership and Organization



School Resources for Learning
Community Resources for Learning

The accreditation program for public schools involves a threefold process: the self-study
conducted by the local professional staff, the on-site evaluation conducted by the
Commission's visiting committee, and the follow-up program carried out by the school
to implement the findings of its own self-study and the valid recommendations of the
visiting committee and those identified by the Commission in the Follow-Up process.
Continued accreditation requires that the school be reevaluated at least once every ten
years and that it shows continued progress addressing identified needs.

Preparation for the Evaluation Visit - The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad
details inherent in the school's self-study. At Timberlane Regional High School, a
committee of 7 members, including the principal, supervised all aspects of the self-
study. The steering committee assigned all teachers and administrators in the school to
appropriate subcommittees to determine the quality of all programs, activities and

facilities available for young people. In addition to faculty members, the self-study
committees included parents and students.

The self-study of Timberlane Regional High School extended over a period of 18 school
months from September 2006 to January 2008. The visiting committee was pleased to

note that students and parents joined the professional staff in the self-study
deliberations. . ‘

Public schools evaluated by the Commission on Public Secondary Schools must complete
appropriate materials to assess their adherence to the Standards for Accreditation and the
quality of their educational offerings in light of the school's mission, learning expectations,
and unique student population. In addition to using the Self-Study Guides developed by a
representative group of New England educators and approved by the Commission,
Timberlane Regional High School also used questionnaires developed by The Global
Institute at Endicott College to reflect the concepts contained in the Standards for

- Accreditation. These materials provided discussion items for a comprehensive assessment
of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the
steering committee was required to present its report to the entire professional staff for
approval. No single report developed in the self-study became part of the official self-
study documents until it had been approved by the entire professional staff.

The Process Used by the Visiting Committee

A visiting committee of 17 evaluators was assigned by the Commission on Public
Secondary Schools to evaluate the Timberlane Regional High School. The Committee
members spent four days in Plaistow, New Hampshire, reviewed the self-study
documents which had been prepared for their examination, met with administrators,
teachers, other school and system personnel, students and parents, shadowed students,
visifed classes, and interviewed teachers to determine the degree to which the school
meets the Commission's Standards for Accreditation. Since the evaluators represented
public schools and, central office administrators diverse points of view were brought to
bear on the evaluation of Timberlane Regional High School.

The visiting team built its professional judgment on evidence collected from the



following sources:
* review of the school's self-study materials
* 34 hours shadowing 17 students for a half day

¢ atotal of 24 hours of classroom observation (in addition to time
shadowing students)

¢ numerous informal observations in and around the school

¢ tours of the facility

* individual meetings with 32 teachers about their work,
- Instructional approaches, and the assessment of student learning

¢ group meetings with students, parents, school and district
administrators, and teachers

¢ the examination of student work including a selection of work
collected by the school :

Each conclusion on the report was agreed to by team consensus. Sources of evidence for
each conclusion drawn by the visiting committee appear in parenthesis in the Standards
sections of the report. The seven Standards for Accreditation reports include -

commendations and recommendations that in the team’s judgment will be helpful to the

school as it works to improve teaching and learning and to better meet Commission
Standards.

This report of the findings of the visiting committee will be forwarded to the
Commission on Public Secondary Schools which will make a decision on the
accreditation of Timberlane Regional High School. '

Overview of Findings

Although the conclusions of the visiting committee on the school's adherence to the
Commission's Standards for Accreditation appear in various sections of this report, the
committee wishes to highlight some findings in the paragraphs that follow. These

- findings are not intended to be a summary of the report.

Teaching and Learning at Timberlane Regional High

It was with evident pride that the school displayed in every classroom and every
corridor its mission and expectations for learning. These displays where second only to
the wide-spread celebration of student work, especially the product of the outstanding
art classes. The mission and expectations for student learning have driven some of the
current work on the curriculum and it is showing some signs of being acculturated into
the thinking and actions of the school. When the established expectations for learning
are imbedded in the school community’s thinking the rubrics that have been developed
to measure the success of the expectations” implementation will find their way into the



classroom. The rubrics have yet to take on a significant focus in the school’s culture. The
faculty must finish this task and implement the results as soon as possible. As the
mission is revised and reviewed during the next five years, special attention must now
be paid to the involvement of parents and students in the process.

Curriculum has been developed for the core areas, but these will need to be revisited to
ensure that the expectations for student learning are embedded in them. It is noteworthy -
that so many curriculum documents have been developed and that there is new thinking

on the development of new electives that will incorporate contemporary fields of
student interest. '

A few rubrics have been developed to measure the implementation of the expectations
for learning, especially for the assessment of writing skills. Many teachers are proficient
with the rubric implementation while other teachers are uncomfortable with their daily
use in the classrooms. This is also true of the variety of assessments employed by the
classroom teachers. There have been many efforts to implement portfolios and other
creative assessments, but the predominant assessment tool continues be best categorized
as ‘paper and pencil’. The school has committed itself to analyzing the data generated
by the students taking their external examinations. The strong staff development
devoted to the development of curriculum has benefited the school. As the school
moves forward in implementing its mission, similar efforts will be needed to develop a
database of assessment results that are specific to the school’s expectations for learning
to inform efforts to improve both curriculum and instruction. It may be necessary to

provide professional development in variety of assessment and in curriculum
development and use.

Support of Teaching and Learning at Timberlane Regional High

The administration and teacher leaders are actively engaged in working collaboratively
and in a common pursuit of improving their school while also engaging in appropriate
celebration of the accomplishments that are found within the school. All constituent
groups expressed their satisfaction with current leadership and endorsed the belief that
the views expressed by both the appointed and informal leaders represent the best
thinking within the school. The challenge to leadership will be to develop a consensus
on ways to better utilize time to effectively support student learning and to develop a

school-wide system that ensures that each student is known well by an adult in the
school.

Although the community has struggled with financing its schools, its members have
articulated as well as demonstrated in numerous ways their commitment to their
children and to the school system that educates their children when they have found the
issue to be of importance. They have successfully maintained their existing facility and
provided resources that have been appropriately utilized within the school, yet they
have not responded to some pressing issues such as the need for additional rooms and
flexible spaces. The children have benefited from the support they receive through the
library, special services, the guidance department and the nurse. All of the professionals
found in these groups are working diligently to appropriately utilize available resources



to benefit all children. The children have also received continuous support through the
superintendent and his office. All are currently being confronted with a need to prepare
for an eventual increase in student enrollment which will challenge the present facility’s
capacity and the need to design the new areas with the same intentionality as was used
in the design of the Performing Arts Center. There are design aspects of the existing
building that require rethinking and redesigning as well as projected needs that will be
best met through an expansion of the present facility. The community has shown its
ability to support the best in the status quo; it will soon be called upon to create
something new that is worthy of its ideals and its care for its young people.



School & Community Profile Report
I. The Community

Timberlane Regional High School is located in Plaistow, New Hampshire, and
serves the communities of Atkinson, Danville, Plaistow, and Sandown. Situated iri
southern New Hampshire just north of the Massachusetts border and the Merrimack
River, Timberlane is approximately 25 miles inland from the Atlantic Ocean and almost
equidistant from Portsmouth, NH, (33.5 miles), Manchester, NH, (36 miles), and Boston,
MA, (39 miles). The high school is located in a residential wooded area, while the entire
district ranges in character from rural to suburban. The nearest city with a population
over fifty thousand is Haverhill, MA, adjacent to Plaistow, four miles from the school.
With proximity to Route 495 in Massachusetts, district commuters have reasonable
access to major highways (I-95 and 1-93) and commercial centers in Massachusetts and
New Hampshire.

In a fifteen-year period the population of the Timberlane Regional School District
increased over 28% (from 19,098 in 1990 to 24,501 in 2005) with the greatest increases
taking place in Danville and Sandown. 2005 figures indicate 6,613 residents of Atkinson,
4,394 residents of Danville, 7,769 residents of Plaistow, and 5,725 residents of Sandown.
The District’s ethnic make-up is over 99% Caucasian with 0.5% Asian. The median
income for households in the District is just over $65,000, with Atkinson at the high end
($69,729) and Danville at the low end ($57,287). The District is mainly residential; there
-are no major industries in any of the four towns. Atkinson and Plaistow have retail and
sales centers, whereas Sandown and Danville only have small town stores. Plaistow’s
largest employer is the School District with 455 employees, followed by Market Basket
(225); Wal-Mart (222); and Shaw’s Supermarket (160). Atkinson’s largest employer is
Lewis Builders with 88 employees. Neither Sandown nor Danville has firms that employ
more than forty people. As in other communities along the Massachusetts border in
southern New Hampshire, the District has seen a dramatic rise in the cost of housing
over the past decade. The unemployment rate in the District ranges from a high of 4.5%
in Plaistow to a low of 3.4% in Danville. The percentage of families living below the
poverty line ranges from 3.3% in both Atkinson and Sandown to 2.1% in Plaistow.

In addition to the high school, there are five elementary schools and one middle
school in the District, for a total student population of 4,463 during the 2006-2007 school

‘year. There are no non-public schools in the District other than private kindergartens.
The District is offering public kindergarten for the first time during the 2007-2008 school
year. The percentage of local property taxes allocated to the District’s schools was 57.9%
for the 2005-2006 school year. The average expenditure per pupil, including State aid, for
the 2005-2006 school year in the state of New Hampshire was $8,982.24; for that same
period the District expended $8,635.72 per pupil. School choice is not an option in the
State of New Hampshire.



II.  The School and Students

, Timberlane Regional High School enrolled 1,613 students in grades 9 through 12
as of October 1, 2006. Twenty-two students (1.4% of the study body) were non-residents
of the District. The ethnic/racial/cultural composition of the student body has remained
consistently around 99% Caucasian throughout the high school’s forty years of
operation. Three of the largest classes in the school’s history are currently enrolled, due
to a steady rise in the student population over the past decade. At the present time,

student population projections indicate a leveling-off of this increase over the next few
years.

Timberlane Regional High School employed 106 full time regular education and
special education teachers in 2006-2007. The daily teacher attendance rate for the
previous two years averaged 94.85%. The average teacher/student ratio is 1/14 for all
teachers and 1/17 for regular education teachers with an average class size of 21
students. The average number of students assigned to a regular education teacher in
academic classes over the course of a semester is 105.

Timberlane has an eight-period day with forty-seven minutes per period. Six
twenty-two minute lunch periods are spread over four class periods. There are two
homogeneous levels of core course groupings: Accelerated (ACC) and College and
Career Prep (CCP). In addition to these basic groupings, students are heterogeneously
grouped in most elective courses as well as in the team-taught World Studies
(sophomore) and American Studies (junior) courses. Within the eight-period day, there
are presently only a few instances of common planning time for such courses. Teachers
meet by course in small learning communities once or twice a month during
professional development time.

The District’s five elementary schools and the middle school feed students into
the high school. Average daily student attendance rate in 2004-2005 at the high school
was 92.7%. The student dropout rate declined from 5.1% in 2000-2001 to 1.9% in 2004-
2005. The evening division diploma program contributed to this decline in the dropout
rate.

Several academic awards ceremonies are held toward the end of each school
year. These include: separate honors recognition ceremonies for freshmen-sophomores
and juniors-seniors, an honor societies cording ceremony, a senior awards ceremony,
and a scholarship awards evening for seniors. Athletic teams and the Music Department
hold their own awards ceremonies. Faculty members nominate candidates for Student of
the Quarter over the course of the school year with 312 students honored. Two juniors
are honored annually with the Boys and Girls’ State Award, and one sophomore is
honored with Hugh O’Brien Leadership Award.

The May 2006 summary report from the State of New Hampshire of state testing
results shows that Timberlane sophomores scored below state averages in reading and
slightly above state averages in mathematics. (State average reading scores of advanced
or proficient stand at 49% compared to the Timberlane 40%, and state average
mathematics scores of advanced or proficient are at 41% compared to the Timberlane
42%.) The last two years of SAT scores (Class of 2005 and Class of 2006) show
Timberlane students averaging half a point ahead of other public schools in New



Hampshire in math (516.5 to 516) but two and a half points behind the national average
in math (516.5 to 519). Timberlane students for this two-year period averaged four
points behind the other public schools in New Hampshire in verbal ability (506 to 510)
but two points ahead of the national average in verbal ability (506 to 504). (In regard to
SAT verbal scores, the separate 2006 critical reading and writing scores were combined for this
comparison.) In the 2005-2006 school year 82 students sat for 121 AP Exams, and 51%
scored 3 or better. Beyond performance on standardized tests, Timberlane students excel
in competitive academic programs such as Robotics, Model UN, Math Team, and All
State and All New England Music Festivals. Presently, there are no performance
graduation requirements beyond Carnegie units and required courses.

38% of all students enrolled in required courses are in Accelerated classes, and
11.7 % of all juniors and seniors are enrolled in AP courses during the 2006-2007 school
year. 16% of all students receive Special Education services. For the graduating class of
2006, 39% enrolled in four-year colleges, 24% enrolled in two-year colleges, 4% enrolled
in service training programs, 2 % joined the military, and 31% went directly into the
work force. The top three school choices of 2006 graduating seniors also happened to be
the three closest public colleges: Northern Essex Community College in nearby
Haverhill, Massachusetts, the University of New Hampshire, and the New Hampshire
Community Technical College System.

Beginning in the 2003-2004 school year, Timberlane has undertaken several
initiatives reflecting our Mission Statement's focus on student growth, continuous
improvement, and standards. In this period, we have made steady progress to establish
a standards-based curriculum with common assessments and to implement a common
‘writing rubric (6+1) across the curriculum. Each of these initiatives has been supported
by professional development opportunities during which teachers have worked in small
Professional Learning Communities (PLCs) to achieve the goals of the initiatives. Formal
and informal discussions also took place during this time concerning the advantages
and disadvantages of moving away from our current eight period days to some form of
block scheduling. For the 2007-2008 school year, a small number of courses will be
offered in longer blocks of time. With a focus on growth and continuous improvement,
Opportunity Academy was created in the 2003-2004 school year to help the transition of
low achieving, incoming freshmen. In the 2007-2008 school year, two teams of core
subject area teachers will share common freshmen students to help them to become
more successful in their first year in the high school. A Credit Recovery program was
initiated in the second semester of 2006-2007 to deal with freshman who had failed their
first semester in introductory Math or English courses. In 2007-2008 NovaNet an internet
credit recovery program has been implemented as the school’s main academic recovery
program. This after-school program afforded students the opportunity to continue in a
‘full year course, while re-focusing on those skills and concepts they failed to learn
adequately in the first semester, allowing them to gain full credit for the course. A Math
Connections program was also put into place to address the needs of students struggling
in traditional math courses as they entered the high school. Project Running Start offers
students a chance to gain dual high school and college credit in a few selected classes,
and Project Lead the Way offers a pre-engineering course of studies for highly interested
students. Attendance contracts offer students a second chance, through greatly
improved attendance, to gain credit where their record of poor attendance resulted in
loss of credit in a course or courses where they received a passing grade. In a three year
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implementation process, teachers have been asked to use the Blackboard Configuration
(BBC) as a daily lesson planning technique to ensure adherence to their departments’
standards based curriculum and to reflect teaching strategies that address their students’
various learning styles.

Many local business and civic organizations are generous in their support of our
senior scholarship program, and a wide range of area employers support our student-
employee internship program. Raytheon Corporation has been a major funding source
for the school’s U.S. FIRST Robotics team with additional support from Analog Devices
and Ward Fabrication of Plaistow. In addition to the dual-credit Project Running Start
classes, the New Hampshire Community Technical College System offers on-site
certification courses for our staff’s paraprofessionals. The University of New Hampshire,
Keene State, Plymouth State and Rivier College have regularly provided Timberlane
with teaching and administrative interns, including a UNH mechanical engineering
graduate student for the 2006-2007 school year through project PROBE (Partnership for
- Research Opportunities to Benefit Education). Funding for Project Lead the Way and
PROBE has come primarily through grants from the Walker Fund and the National
Science Foundation. Partners for Advancing Learning in Science (PALS), funded by a
grant from the New Hampshire Department of Education, provides opportunities for
our science teachers to train and collaborate in study groups on matters related to
science curriculum with colleagues from three other regional public high schools. The
New Hampshire Department of Education also has established a Future Educators
Academy career preparation program in many parts of the state, and Timberlane has
participated from the start, winning substantial scholarships for individual students in
each of its membership years. Members of the Social Studies department have benefited
greatly over the past three years from educational training and experiences provided
through a $587,000 Teaching United States History grant provided by the U.S.
Department of Education.
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District Mission Statement

The mission of the Timberlane Regional School District is to educate all students by
providing challenging opportunities that emphasize high standards and continuous

improvement; and to prepare them to be responsible, self-sufficient, and contributing
local, national, and worldwide citizens.

TRHS Mission Statement
The Timberlane Regional High School community values and nurtures the academic,
personal, creative, and social growth of all students.

We uphold rigorous academic standards and promote continuous improvement
through curriculum and experiences that foster excellence, cooperation, and
responsibility.

Academic Expectations

Timberlane students will:

1. Write effectively. |
2. Use problem-solving strategies effectively.
3. Research and gather information effectively.

Social and Civic Expectations

Timberlane students will:

1. Offer their best effort and be involved, contributing citizens at school and
in the wider community.

2. Work cooperatively and resolve conflicts peacefully.

3. Live responsibly and lend a helping hand to those in need.

4. Speak and act respectfully toward all.

Approved by Faculty November 27, 2006

Approved by School Board February 1, 2007
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TEACHING AND LEARNING STANDARD

MissioN AND EXPECTATIONS FOR STUDENT

1 LEARNING

The school's mission statement describes the
essence of what the school as a community of
learners is seeking to achieve. The expectations
for student learning are based on and drawn
from the school's mission statement. These
expectations are the fundamental goals by
which the school continually assesses the
effectiveness of the teaching and learning
process. Every component of the school
community must focus on enabling all
students to achieve the school's expectations
for student learning.

1. The mission statement and expectations for
student learning shall be developed by the
school community and approved and
supported by the professional staff, the
school board, and any other school-wide
governing organization.

2. The school's mission statement shall
' represent the school community's
fundamental values and beliefs about
student learning.

3. The school shall define school-wide
academic, civic, and social learning
expectations that:

e are measurable;
¢ reflect the school’'s mission.

14

For each academic expectation in the
mission the school shall have a targeted
level of successful achievement
identified in a rubric.

The school shall have indicators by
which it assesses the school’s progress in
achieving school-wide civic and social
expectations.

The mission statement and the school’s
expectations for student learning shall
guide the procedures, policies, and
decisions of the school and shall be
evident in the culture of the school.

The school shall review regularly the
mission statement and expectations for
student learning using a variety of data
to ensure that they reflect student needs,
community expectations, the district
mission, and state and national
standards.



Mission and Expectations for Learning

Conclusions:

The Timberlane Regional High School (TRHS) Mission Statement & Expectations for
Student Learning at were developed by the school community and approved and
supported by the professional staff, the school board, and by the student leadership
group. This process took place over a sixteen month period starting in the 2005-2006
academic year. Input from the Executive Committee of the Parent Teacher Student
Association (PTSA), the faculty, and the student leadership group was incorporated into
the developing mission statement. Wider parental feedback was solicited via a mass
mailing to the homes of all students. At the beginning of the 2006-2007 academic year -
the new mission statement and academic, social and civic expectations were shared with
the student body. Final adoption of the revised mission statement and academic, social
and civic expectations took place at a series of meetings in the middle of the 2006-2007
school year. The high school faculty approved the document on November 27, 2006.
The school faculty and TRHS Student Voice, a representative body of the various
student organizations, approved the mission and expectations. The final approval step
took place when the school board approved the mission statement and expectations for
student learning at a meeting in February 2007. At the time of the accreditation team’s
visit, the Mission and Expectations for Student Learning had been in place for fourteen
months, providing some time for it to become a guiding force in the school community,
although, in fact, work must be done for this to take place. (Self-study, Panel
presentation, Meetings with teachers, Endicott Survey)

Timberlane Regional High School’s Mission Statement represents the school
community’s fundamental values and beliefs about student learning; but, the school is in
the very beginning stages of assessing its attainment of the expressed goals and the
effectiveness of teaching and learning at the high school. There is general agreement
among all Timberlane constituents that the “6+1” writing rubric is the most highly
developed and widely implemented measure with which the ‘effective writing’
expectation can be measured. Despite the considerable time and effort devoted to the
development of the 6+1 writing rubric, it is not yet fully implemented across the
curriculum, however. While performance rubrics are used in other academic areas, their
use is not consistent in the various departments or with every teacher at Timberlane
Regional High School. Performance rubrics to measure the personal, creative, civic and
social growth of all students identified in the mission statement have yet to be
developed and implemented. As a result, the operational organization of the widely
held beliefs expressed in the mission statement remains incomplete. The resulting
impact is twofold: Timberlane has not yet reached the point where it is a fully mission-
driven school and the faculty is challenged by the work ahead of them to become fully
mission-driven. (Classroom observations, Self-study, Shadowing, Meetings with
teachers, Meetings with students, Endicott Survey)

Timberlane Regional High School teachers have thoroughly defined a measurable
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academic writing expectation. Both the 6+1 writing rubric and the writing traits scoring
rubrics are comprehensive and clear for both teachers and students. While the 6+1
writing rubric is not yet used in a predictable or similar fashion by each Timberlane
teacher in every department once every semester, the effective writing expectation and
its accompanying measure are close to full implementation. That said, the quantity and
quality of written work required of students in the College Career Prep (CCP) level of
the curriculum do not meet the expectation of rigor expressed in the mission statement.
The problem-solving and research expectations are in the early stages of definition. The
performance rubrics to measure attainment of these two academic expectations
currently exist in draft form and appear well on their way to completion. The TRHS civic
and social learning expectations expressed in the OWLS motto have been clearly stated
but rubrics have not yet been developed. Without defined rubrics, the faculty and
students have been unable to measure appropriate performance by which the school can
judge a student’s achievement of his/her goals. As a result of the substantial focus on
the effective writing expectation and performance measures, progress on the other
academic, social and civic expectations has been slow. Teachers and students are far less
- aware of these other expectations, and many students are actually unaware of their
existence. (Classroom observations, Self-study, Shadowing, Student work, Teachers,

Meetings with teachers, Meetings with students, Meetings with parents, Meetings with
school leadership team)

At this time, the Timberlane faculty has not identified a targeted level of successful
achievement in a rubric for each of the academic expectations. While the school’s 6+1
writing rubric and the draft rubrics for problem-solving and research show a clear
continuum of student skills in those academic areas, a particular level of performance
has been identified as the minimum level of success for all students. Documents
supporting the 6+1 writing materials state: “we would expect that our students will
demonstrate greater strengths in some areas rather than others. The scoring and
reporting provides students with formative feedback of their writing strengths and
weaknesses in a variety of different areas. It should be noted that some courses will be
scored only in areas aligned with their subject’s attributes.” Consequently,
interdepartmental collaboration is necessary for the faculty to have a targeted level of
achievement identified within the rubric for writing. This is also necessary for the -
problem-solving and research expectations. This, in fact, is not supportive of the need

- forcurriculum integration. (Classroom observations, Meetings with teachers, Meetings
with department leaders)

TRHS does not yet have indicators by which it assesses the school’s progress in
achieving school-wide civic and social expectations. While a small number of students
are aware of the school-wide civic and social expectations, evidence suggests that there
is not wide-spread understanding of the expectations. TRHS has been developing
school-wide rubrics for its academic expectations and has yet to develop indicators and
evaluation tools for its civic and social expectations. According to the surveys, fewer
than half of the teachers were aware of the work done on social and civic expectations.
While the self-study reports that “The agenda book annually given to each student
provides the standards by which all actions are measured”, the student survey data
shows that only 25% of the students says they respect each other and only 31.5% of the
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students reports that students respect teachers. This result indicates that a small
minority of the students fully understands the civic expectation of speaking and acting
respectfully toward all. Furthermore, only 30% of the students report “knowing the
goals my school is working on this year”. As a result, there is no method at present of
assessing the progress in achieving school-wide civic and social expectations. (Self-
study, Shadowing, Meetings with students, Endicott Survey)

The mission statement and expectations for student learning do not currently guide the
procedures, policies, and decisions of the school and are not universally evident in the
culture of the school. TRHS has begun to use its expectations for student learning to
direct the teaching of writing, but has yet to fully implement the expectations related to
problem-solving and research. The academic expectations for student learning are
prominently displayed throughout the school in its classrooms, offices and hallways.
However, only a small number of students appear to understand and have internalized
those expectations. The 6+1 writing rubric is being used by many faculty members and
students are well acquainted with the program. The teaching of effective problem-
solving strategies varies from class to class and subject to subject. The fact that rubrics
for problem-solving and research exist only in draft form prevents them from being
used at this time to guide procedures, policies and decisions of the school. Surveys
indicate that less than 60% of the staff feels that the school lives its mission statement or
considers it when making important decisions. Significant work needs to be done to
insure that all stakeholders understand and implement the mission. (Self-study,
Teachers, Meetings with teachers, Meetings with parents, Survey)

Over the past three years, TRHS has revised its mission statement and expectations for
student learning. Following the first revision of this document, it was presented to
faculty, parents, students and the superintendent. It was approved by the school
committee and has been in place for approximately 14 months. Since the adoption by
the school committee, this document has not been reviewed. A number of students and
parents state that they are unaware of the mission. Many teachers acknowledged not
considering the mission in important decisions, thus, there is a need for a discussion
about the importance of the mission and expectations. Regularly planned review of the
mission by a committee representing all stakeholders is necessary to assure the
continued relevance and strength of the mission. (Self-study, Panel presentation,
Meetings with teachers, Meetings with parents, Meetings with department leaders,
Meetings with school leadership team,)

Commendations
1. The concise and clearly written Mission Statement and Expectations for Student
Learning
2. Adoption of the 6+1 writing rubric and writing traits scoring rubric

3. Use of the 6+1 rubric across the curriculum to improve writing

Recommendations
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N

Create the conditions for greater school and community awareness of the
mission and expectations

Clearly define each of the academic, civic and social learning expectations
Create performance measures for each of the civic and social learning
expectations

For each of the three academic expectations, clearly articulate the targeted level
of successful achievement identified in the rubric

Develop and implement a set of indicators by which the school will assess their
progress in achieving school-wide civic and social expectations

Establish a process by which the mission statement and expectations for student
learning guide the creation of procedures, policies, and decisions of the school

Regular review of the mission and expectations is necessary to insure its viability
and relevance
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TEACHING AND LEARNING STANDARD

CURRICULUM

2

The curriculum, which includes coursework, co-
curricular activities, and other school-approved
educational experiences, is the school’s formal plan to
fulfill its mission statement and expectations for
student learning. The curriculum links the school’s
beliefs, its expectations for student learning, and its
instructional practices. The strength of that link is
dependent upon the professional staff’s commitment
to and involvement in a comprehensive, ongoing
review of the curriculum,

L

Each curriculum area shall identify those school-
wide academic expectations for which it is
responsible.

The curriculum shall be aligned with the school-
wide academic expectations and shall ensure that
all students have sufficient opportunity to practice
and achieve each of those expectations.

The written curriculum shall:

e  prescribe content;

e integrate relevant school-wide learning
expectations;

* identify course-specific learning goals;

s  suggest instructional strategies;

s  suggest assessment techniques including the
use of school-wide rubrics.

The curriculum shall engage all students in
inquiry, problem-solving, and higher order
thinking as well as provide opportunities for the
authentic application of knowledge and skills.

The curriculum shall:
»  beappropriately integrated;

¢  emphasize depth of understanding over
breadth of coverage.
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10.

11.

The school shall provide opportunities for all
students to extend learning beyond the normal
course offerings and the school campus.

There shall be effective curricular coordination
and articulation between and among all
academic areas within the school as well as
with sending schools in the district.

Instructional materials, technology,
equipment, supplies, facilities, staffing levels,
and the resources of the library/media center
shall be sufficient to allow for the
implementation of the curriculum.

The professional staff shall be actively
involved in the ongoing development,
evaluation, and revision of the curriculum
based on assessments of student performance
in achieving the school's academic
expectations and course-specific learning
goals.

The school shall commit sufficient time,
financial resources, and personnel to the
development, evaluation, and revision of
curriculum.

Professional development activities shall
support the development and implementation
‘of the curriculum, '



_ Curriculum
Conclusions

TRHS specifies three school-wide academic expectations for which departments of Art, English, Health &
Physical Education, Mathematics, Music, Theater, Science, Social Studies, Special Education, Technology, and
World Language assume responsibility. All curriculum areas (save World Languages) support the academic
expectation to write effectively as assessed by the school-wide adoption of the 6+1 Rubric and they share joint
responsibility for its consistent use at least two times per marking quarter. The World Language department is
developing an appropriate set of rubrics for students writing in a language other than English. The remaining
two academic expectations for problem-solving and researching and gathering information have not been
similarly supported as school-wide rubrics are in development for those expectations. Because the agreed-
upon use of twice per quarter is not consistently implemented, the academic expectations are not yet a driving
force in the development and implementation of curriculum at TRHS, nor is there a clear plan outlining how
all curriculum areas will work together ta deliver these academic expectations to all students. It is necessary to
include the expectations in all curriculum delivery and the rubrics in frequent assessment to make them part of

teacher student relationships in the classroom. (Self-study, Meetings with teachers, Meetings with School
Board) ' '

Most of the curricula at TRHS have been developed within the last three years, and they indicate the school-
wide academic expectations for writing that each course is responsible for teaching. In addition, completed
curricula have been aligned with the New Hampshire State Standards, and they list core competencies which
students must practice and demonstrate in order to show mastery of the objectives for the course. Currently,
all of the core area curricula have been completed; however, the curricula for elective courses, Evening and
Summer School divisions still need to be completed. Because curricula at TRHS are connected to the school- .
wide expectation for writing, as written in the curriculum, students have many opportunities to practice and
achieve this expectation through a variety of curricular offerings and through prescribed graduation
requirements. Moreover, the school-wide use of the 6+1 rubric gives students many opportunities to master
the expectation of writing effectively in many different curricular areas. However, opportunities connected to
the remaining expectations remain incomplete so that students can not practice and achieve all of the school-
wide expectations. (Meetings with teachers, Self Study materials, TRHS Curriculum)

TRHS makes use of a school-wide curriculum template designed to promote consistency across subject areas
and endeavors to ensure that all curricula adhere to state standards. The existing written curricula at TRHS
include school-wide learning expectations and identify New Hampshire Grade Level Expectations, essential
questions, enduring understandings, core course competencies, key terms and vocabulary, and lists of
suggested texts and skills. Curricula do not suggest instructional strategies; rather, curriculum guides provide
a direction for content and a general timeline for unit completion. Some assessment strategies are included in
the curricula, but this is not a common practice and rubrics do not yet exist for assessments; common
assessments do exist, but these are few in number and have not been implemented in a substantive manner.
All curricular areas do, however, identify the 6+1 Rubric as a consistent assessment measure of the school-
wide expectation for writing. As a result, while curricula provide a direction for delivery of instruction, there

are inconsistent measures for the ways in which curriculum is assessed. (Self-study, Meetings with teachers,
TRHS Curriculum)

The curriculum engages a limited number of students in higher order thinking skills and inquiry-based
learning. There are areas of strong teaching with high expectations which include inquiry-based learning and
higher order thinking skills taking place in some classes. For the majority of the students in CCP classes, the
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expectations are too low and not enough is being done to encourage critical thinking. As a result, many of the
students who would benefit most from the experience of the higher order thinking skills to be gained through
inquiry, problem-solving and other activities are not receiving them. For these students the curriculum largely
involves repetitive practice of skills rather than an important emphasis on critical thinking or application.
(Classroom observations, Shadowing, Student work, Meetings with teachers)

Few students are being asked to apply what they learn in activities that demand authentic application of their
skills. Many examples of inquiry-based learning and problem-solving skills are cited in the curriculum and
noted in the self-study, but there are few examples of authentic application of knowledge and skills in the
curriculum, in student work, or from information gathered in meetings with teachers. Survey information also
indicates that while 85% of teachers believe their students have many opportunities to apply what they are
learning, only 52% of parents and 41% of students agree. Thus, many students perceive limited opportunities
to engage in the real-life applications of the instruction that is taking place in the classroom. (Self-study
material, Student work, Teachers, Meetings with teachers, Survey)

The course offerings at TRHS are extensive and offer a wide variety of choices to the students. The curriculum,
however, is largely isolated by subject area. Aside from the American and World Studies classes, there is
almost no integration taking place. This is acknowledged in the self-study and in meetings with teachers.
Teachers cite lack of time to prepare integrated units and an abundance of other initiatives that have taken
precedence over issues like integration. The administration and teachers also cite the unavailability of teachers
and room as the reasons for the absence of the third integrated class, “Humanity and the Cosmos”, as not
being given. There must be an active effort created to encourage integration of subjects while the limitations of
resources are addressed. Curricula for academic areas are exact in identifying grade level expectations,
essential questions, enduring understandings, core course competencies, key terms, and skills, but they are
much less exact in describing the depth of understandings which students should gain as they complete the

activities in all academic areas. (Self-study material, Teachers, Meetings with teachers, Meetings with school
leadership team) :

TRHS has made efforts to provide extended opportunities for students. While some of these are good
programs, a few fall short of their intended purpose. The Opportunity Academy is noted in the self-study as
an extended learning piece and is designed to capture freshman students who might otherwise fail to find
success in school due to reading deficiencies. It is observed that leveled CCP classes lack rigor, which is
denying these students the opportunity to engage their minds. There was a recurring theme throughout the
visit that there is more tracking of students within the school than is noted in the schedule and in the self-
study. Learning opportunities that group students together homogeneously do not provide high expectations
for all students and thus, actually inhibit student learning for some. (Classroom observations, Teachers,
Meetings with students, Meetings with school leadership team)

There is some curricular coordination and articulation between and among academic areas at TRHS, but these
are not consistent. There are two School Improvement Facilitators who are charged with coordinating the
development and implementation of curriculum and working with individual departments to ensure that
there is coordination within curricular areas. The school’s recent work in all curricular areas using the school-
wide curriculum template has also improved the articulation within individual subject areas. The TRHS's
adoption of the 6+1 Rubric across subject areas has fostered some alignment among various curricular areas as
all teachers make use of the rubric and report results on at least two assignments. The use of the 6+1 Rubric
has also fostered some articulation with the Timberlane Middle School where the rubric is also used there.
There is less curricular coordination among all subject areas, with World Literature and American Studies as
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the only integrated courses, both combining English with social studies. Other courses integrated with the Art
Department have been planned, but to date, none of these have been taught. The Endicott Survey information
indicates that students [64%] and parents [45%] see little evidence of interdisciplinary applications in classes.
As a result, there are small pockets of coordination among various curricular areas at TRHS, but there are no

consistent and systemic measures to provide articulation between academic areas: (Self Study, Interviews
with teachers, Endicott Study) "

The faculty and staff highly commend the efforts made by the media specialist to open up the media center to
students and to provide materials for curricular support. They comment that there has been a tremendous
improvement over recent years. The staff also believes that technology and equipment are adequate for the
implementation of curriculum this sentiment echoed by the school board and the “My Voice” survey.
However, this same survey cites that only 18% of students use the library during class and that even fewer use
it outside of class. There is very little seating space in the media center and this is part of the problem. The
Center is not large enough to accommodate a full class comfortably and often crowded with students from
study halls eager to enjoy the space, further limiting available seating. It should be noted that, while staff
members find technology equipment throughout the school to be adequate, some departments do not have as
great an access to technology as others. Teachers have also stated that there are challenges in coordinating the
sharing of materials and books when there is a single class set and more than one class needs to use them. A
complete implementation of the curriculum is restricted by absent technology, insufficient instructional
materials, limited supplies, and the inadequacies of the facilities. (Self-study material, Facility tour, Teachers,
Meetings with teachers, Meetings with students, Meetings with School Board)

There has been a consistent program of ongoing evaluation and revision of curriculum at TRHS. The creation
of the School Improvement Facilitator positions in Humanities and the Science, Math and Technology have
been of value in developing new, uniform, school-wide curricula and in assisting teachers with curriculum
delivery. School Improvement Facilitators review standardized assessments to determine areas of needed
improvement within the curriculum. The professional staff, through departmental PLCs, has recently
completed a three-year task of developing/revising all core subject courses to achieve a standards-based
curriculum. The District conducts an ongoing review of subject matter within all academic departments, on a
five-year cycle performed by the professional staff from each of the district schools. Staff members from the
various departments serve as high school representatives on all District Curriculum Area committees. The
results of student performance on standardized assessments such as the NHEAIP and NECAP state testing
have been analyzed at both the administrative and departmental level to make decisions regarding the
evaluation and revision of curriculum. However, teacher and common departmental assessments of student
‘performance on Six Plus One writing assignments (academic expectation #1) have not yet been used to inform
ongoing development, evaluation or revision of curriculum. This is true, as well, for the recently introduced
school-wide academic expectations related to problem solving and research. In addition to existing structures,
a regular process for the review of curriculum based upon assessment of student performance relative to the
school-wide academic expectations needs to drive the evaluation and revision of curriculum. (Self Study,
Teacher Interview, Meetings with Teachers, Survey, Principal Interview)

TRHS employs two School Improvement Facilitators as curriculum specialists. One of them teaches one class
per day while the other is not currently assigned to any classes. One of these individuals reports that this is
currently enough time to allow them to accomplish what they need to do. The faculty, however, feels very
strongly that there are not enough time and financial resources committed to the curriculum work which must
be done by the teachers. The faculty reports that the lead teachers in each department have many demands
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placed on their time that can not currently be met, including work necessary for curriculum. To accomplish
.what has been done, tremendous dedication and focus have been dedicated to curriculum work by the entire
faculty, and more time and resources need to be allotted to conclude the proper development, evaluation, and
revision of curriculum. (Teachers, Meetings with teachers, Meetings with department leaders, Survey)

The Timberlane Regional School District - through its Professional Development Committee - provides many
professional development opportunities for teachers, although many have broad application rather than
providing specifically for the support and implementation of curriculum. Professional development topics are
‘drawn from a district-wide survey. During the school year, 6 Professional Development Days and 9 Early
Dismissal Days are dedicated solely to district and school-based issues. Faculty members report that they
would like more professional development time that is directly related to implementing, reviewing and
revising the new curricula. Teachers at Timberlane High School have adopted the Professional Learning
Communities [PLC] model which focuses more directly on issues pertaining to curriculum. Of the PLC’s
currently in place, most are oriented toward academic areas and deal exclusively with curriculum. Faculty
~ and administration should provide more opportunities for school and district professional development,
particularly pertaining to curriculum development and implementation to facilitate completion of the excellent

beginnings and the commendable professionalism of the faculty towards curriculum. (Self study, Meetings
with teachers, Teacher interview) ‘

Commendations

1. The development of curricula which are aligned to State Standards and district goaIs and which make
use of core competencies

2. The ongoing cycle of curriculum review and revision
The implementation of a comprehensive curriculum format which is used school-wide

4. Efforts made by the media specialist to reach out to her students and staff and improve the atmosphere
of the media center '

5. The development of Professional Learning Communities

w

Recommendations

1. Identify the curriculum areas which have responsibility for the academic expectations of problem-
solving and researching and gathering information ‘

2. Complete and implement the sequence of curricula for all instructional areas, including elective
courses, Evening Division, and Summer School o

3. Ensure that regular and extended learning opportunities meet students’ needs without compromising
curriculum, rigor, or high expectations ‘

4. Design and implement activities that provide authentic application of curricular goals and objectives
and develop higher order thinking skills and practices for all students, no matter the course or level

5. Provide time within and across departments for professional development activities that address
curriculum review and implementation

6. Ensure that the curriculum template includes instructional activities and assessment strategies,
including the use of school-wide rubrics

23



TEACHING AND LEARNING STANDARD

INSTRUCTION

3

The quality of instruction in a school is the
single most important factor affecting the
quality of student learning, the achievement of
expectations for student learning, the delivery of
the curriculum, and the assessment of student
progress. Instructional practices must be
grounded in the school's mission and -
expectations for student learning, supported by
research in best practice, and refined and
improved based on identified student needs.
Teachers are expected to be reflective about their
instructional strategies and to collaborate with
their colleagues about instruction and student
learning.

1. Instructional strategies shall be consistent
with the school's mission statement and
expectations for student learning.

2. Instructional strategies shall:

»  personalize instruction;

*  make connections across disciplines;

. engage students as active learners;

*  engage students as self-directed
learners;

* involve all students in higher order
thinking to promote depth of
understanding;

e provide opportunities for students to
apply knowledge or skills;

¢  promote student self-assessment and
self-reflection.
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Teachers shall use feedback from a variety
of sources including other teachers,
students, supervisors, and parents as a
means of improving instruction.

Teachers shall be expert in their content
area, knowledgeable about current
research on effective instructional
approaches, and reflective about their
own practices.

Discussion of instructional strategies shall
be a significant part of the professional
culture of the school.

Technology shall be integrated into and
supportive of teaching and learning.

The school’s professional development
program shall be guided by identified
instructional needs and shall provide
opportunities for teachers to develop and
improve their instructional strategies.

Teacher supervision and evaluation
processes shall be used to improve
instruction for the purposes of enhancing
student learning and meeting student

" needs.



Instruction
Conclusions:

Some TRHS teachers employ instructional strategies that align with the school’s mission statement and
expectations for student learning. However, only 51% of teachers responding to the survey reported that the
mission statement influenced their repertoire of teaching methods. Writing across the curriculum is a TRHS
whole school priority. Teachers in all disciplines are expected to use the 6+1 rubric to assess student writing at
least once per semester and to report the results to administration. According to teachers and students, this is
not yet happening consistently. In some classes, problem-solving is an integral part of the instruction. In the
Gourmet class, students are given a ‘Mystery Basket’ of ingredients and must develop recipes and cook a meal
using those ingredients. In physics class, students are trying to figure out how to build a race car using a
mousetrap for the ‘motor.” Students in a math class demonstrated problem-solving skills in a group activity.
However, the majority of lessons observed did not reflect widespread development of problem solving and
critical thinking skills. Lessons that tapped into higher order thinking skills were observed in some of the AP
and accelerated classes, but were rarely seen in the College and Career Prep classes. Student work shows that
students are asked to research and gather information in many classes. There should be a close alignment
between instructional strategies and the school’s expectation that students will effectively write, problem-

solve, and gather information. (Classroom observations Self-study Shadowing, Student work, Teachers,
Meetings with teachers, Meetings with students)

Some teachers at TRHS employ creative instructional strategies and varied practices in their classrooms.
Samples of student work reveal some very creative lessons while others are very traditional. In some classes
students demonstrate active learning. In Spanish classes, students were singing their new vocabulary words
and in a physics class, students were measuring friction while racing toy cars. In several classes teachers were
using video segments from YouTube to spark student interest. A few classes followed the instructional model
of teacher as coach, student as worker. In these classes students were self-directed and worked independently
to assemble portfolios of their work, and teachers conferred with students about the work. However,
observations reveal that there is still an emphasis on teacher-directed lessons in many classrooms. There are
passive, seemingly disengaged learners doing such things as wearing iPod/MP3 headphones. This is not
consistent with students as active learners. At the same time, teachers at TRHS appear to have a good rapport
with their students, and 96% of the teachers feel excited to be working with students. Teachers were observed
making personal connections to their students in an attempt to help students connect to the lesson. Students
also feel comfortable chatting with teachers, and in fact, in some cases there was an excess of casual
conversation to the defriment of the lesson. The Program of Studies offers a wide range of courses available to
students, including vocational programs, AP classes and a range of electives. Within some classes, students
are allowed to opt for either accelerated or College and Career Preparation credit. Although all teachers at
TRHS express a commitment to help all students achieve success, there is little personalization of instruction

beyond a choice of questions for an essay or different options for a project. Differentiation of instruction was
not observed in the majority of classes.

Teachers at TRHS have tried to make connections across disciplines. Some students take the combined
American Literature/ American History course, and others are in the World Literature/World Studies
program. There have been attempts to develop an interdisciplinary freshman program, but that program is
struggling because of a lack of common planning time for the teachers involved. There is also an effort to
provide consistency for students as they move through the schedule. The school has adopted the Blackboard
Configuration (BBC) model to provide a consistent instructional strategy across the disciplines. The BBC
protocol was observed in about 50% of the classes. Some teachers have modified the basic structure to meet
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the needs of the lesson. Most students expect to find a “Do Now” activity when they arrive for class. The
TRHS mission statement refers to “rigorous academic standards” for all students, and there are high
expectations and rigor in many accelerated classes and some College & Career Preparation classes, although
the expectations for student work and behavior are obviously lower in other classes. Some student work
shows high marks for work with errors in grammar, punctuation, and usage. According to parents, and
teachers, expectations for student work and behavior vary from teacher to teacher. Effective and varied

_instructional strategies can lead to depth of understanding, however. In one senior film study class, students
develop higher order thinking skills by writing a thesis paper based on their independent analysis of a film.
While students are asked to analyze and synthesize in some classes, especially at the accelerated level, other
classes do not include or require higher order thinking skills. A math teacher offered the excuse that a lack of
preparation at the middle school level prevents the high school teacher from tapping into higher order
thinking skills. In a few classes, students have the opportunity to apply their knowledge and skills in real
world situations. The theatre department presented the musical My Fair Lady for the middle school. In the
Gourmet and Pastry classes, students routinely plan and prepare meals for faculty members. Students in a
playwriting class have written plays, the best of which were performed in another theatre arts class. Students
in the Math Honor Society tutor other students. TRHS teachers and administrators are in the process of
adopting school-wide rubrics. When they are actively implemented, these rubrics can help students critique
and assess their own work. Such self-assessment and self-reflection seem to be firmly in place within the
music and art departments where students routinely analyze their performance or their work although other
departments utilize this to a lesser degree. Overall, improved instructional strategies and consistent adherence
to academic expectations are needed to promote higher order thinking skills, raise expectations, and lead to
rigor for all students. (Classroom observations Self-study Shadowing, Panel presentation, Student work,
Teachers, Meetings with teachers, Meetings with students, Meetings with parents, Survey)

Teachers at TRHS make limited use of feedback as a means of improving instruction. New teachers at TRHS
work with a mentor who observes the new teacher and provides written feedback and suggestions regarding
instructional strategies. Teachers report this feedback valuable and appreciate the collegial relationship.
Administrators have piloted performing informal observations of teaching practices and recently have
initiated a “Palm Pilot walk-through observation process” for which .they plan to do at least 10 “walk
through” observations per week, recording data from the walk through on the Palm Pilot. Additionally,
administrators also perform formal observations of some teachers although many teachers report that they
have not been observed for many years, and there is less satisfaction with this evaluation process. In a recent
survey fewer than half of the faculty (48%) feels that the evaluation process is effective in improving classroom
instruction. Teachers want feedback from evaluators who know the subject area and express regret that the
department chairpersons were no longer doing evaluations. When the evaluator was not knowledgeable in
the subject area, only 14% of the teachers found the evaluation to be effective. Many students also have the

. opportunity to offer feedback to teachers using an online form available for this, and many teachers use their
own evaluation form at the end of a course. This feedback is then used informally to improve instruction.
However, in the student survey only 44.5% of the students report being asked to provide input in order to
improve instruction. Fewer than 20% of the parents responding to the survey report being asked to provide
input regarding their child’s instruction. There must be feedback pertaining to the improvement of
instructional strategies in order to strengthen instructional practices, but teachers must avail themselves of the
existing feedback. (Self-study Teachers, Meetings with teachers, Meetings with department leaders)

Teachers are expert in their content area, somewhat knowledgeable about current research on effective

instructional approaches and frustrated by a lack of time and structure to reflect on their own practices. All
teachers are teaching in their own areas of expertise and are highly qualified in their content areas. Teachers
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remain current in their subject specialty by maintaining subscriptions to professional journals and attending
professional development activities when approved by the administration. Some teachers attend summer
programs to acquire new instructional strategies. Content area knowledge is driven by course content and the
needs of the teacher to adapt to curriculum changes. Seventy-five percent of students report that teachers
know the material for their classes, but only forty nine percent of parents feel the same way, and only sixty-
seven percent of school board members are satisfied with the qualifications and expertise of teachers. Teachers
try to remain current about effective instructional practices through reflecting on their own practices, informal
discussions with peers, the evaluation process and the mentoring program; but district-driven professional
development does not fully meet the needs of the faculty. Teacher reflection on student assessments
conducted within most departments led to review of specific skills and content area knowledge, but teacher
reflection on their own practice seems limited in depth. The continuous improvement of pedagogical
knowledge of teachers and a structure for reflective practices are needed in order to positively impact student

learning. (Classroom observations, Self-study, Facility tour, Meetings with teachers, Meetings with students,
Survey)

While teachers are not routinely engaged in formal discussions of instructional practices, they are often
engaged in informal conversations. Nearly 91% of teachers discuss instructional strategies with colleagues.
Teachers report that some 75% of department and faculty room conversations and a significant number of e-
mails revolve around instructional strategies and personalization. A “shoptalk log” was started to track
informal discussions within departments; but because teachers found the process frustrating, the log was
discontinued. An open, critical friends group, “What Works for Me,” meets monthly after school with a small
number of participants this process is also informal and voluntary. A book club meets to read books on
pedagogy or other titles of interest, but again this is voluntary and limited in scope. Recently, senior students
were invited to join in, and the library purchased copies of A Thousand Splendid Suns. Unfortunately, there
is a lack of common planning time, hindering collaboration for all teachers--especially for the Freshman
Academy. A lack of formal, structured discussion concerning instructional strategies has an adverse effect on
the engagement of students as active learners who use higher order thinking to promote depth of

understanding. (Self-study Meetings with teachers, Meetings with students, Meetings with school leadership
team, Survey)

Technology is integrated into and supportive of teaching and learning. Approximately half the teachers use
technology as part of their instructional strategy, even though some systems are outdated, and peripherals
such as LCD projectors are not widely available. The school district has made an ongoing commitment to new
technology with a 5-year replacement and improvement plan. Previously, the pace of acquisition was slow
because of the expense. Some teachers feel the need for both more technology and training. Students are
required to use technology as a means to apply knowledge in a variety of ways. One student reported that he
used technology in most of his classes and the computer lab was used during his science class. Nearly all
computer labs are full of students being instructed on computer use. Student learning is positively impacted
by the use of technologies. (Classroom observations Self-study Shadowing, Student work, Teachers, Meetings
with teachers, Meetings with students, Meeting with School Board)

The school’s professional development program is created by school leaders and is not aligned with teachers’
perceived instructional needs. According to faculty members, identified instructional needs do not drive the
professional development offerings of the district. The faculty believes professional development offered
during early release days is driven by the district. Teachers need more professional development offerings
concerning technology. The district professional development committee takes a survey of staff members on a
yearly basis, to guide the types of offerings--50% of staff members respond and 50% of those attend after
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school offerings. Staff members reports that only 43% feel professional development in the area of
instructional strategies is based on identified needs. Conflicting evidence concerning the driving force for
professional development frustrates the faculty and may be reducing the knowledge growth of rich and varied
instructional strategies that should be driven by the school’s mission. This conflict limits professional

development of faculty and therefore the instructional growth of teachers and learning of students. (Self-study
Meetings with teachers, Meetings with students, Survey)

At TRHS there is limited use of the supervision and evaluation process to improve instruction. Less than half

- of the faculty feels that the evaluation process is effective in improving classroom instruction. Evaluations, are
limited by teacher contract, are not done on a regular basis, partly because of the number of evaluations each
administrator must complete. - Recently, administrators have initiated informal walk-through observations
using a Palm Pilot checklist to gather data that is to be shared with the staff as a whole. The supervision and
evaluation process should be used to open dialogue that will result in improved instructional strategies and

possibly, in improved evaluations. (Self-study Meetings with teachers, Meetings with students, Meetings with
school leadership team) '

Commendations

=

Teachers who use technology in their instruction have dramatically increased the educational
opportunities of students

2. Those teachers who have made connections across disciplines

3. Initial attempts to personalize learning for students

4. The evident content expertise of the faculty

5. Initial efforts to promote discussions of instructional strategies
Recommendations

1. Develop a strategy and timeline for the immediate implementation of the school-wide rubrics to ensure
that they are universally used in instruction '

2. Embed in the regular practices of the school varied and creative assessments to ensure rigor and
challenging expectations for all students

3. Implement authentic assessments to promote higher order thinking in all classes

4. Institute a supervision and observation process that includes feedback from a variety of sources which
provides direction on how to improve instructional strategies to positively affect the quality of
students’ learning :

5. Provide sufficient time and a structure for teachers to collaborate and reflect on instructional strategies
that will improve student learning '
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TEACHING AND LEARNING STANDARD

4

Assessment is an integral part of the teaching and
learning process. Its purpose is to inform students
regarding their learning progress and teachers
regarding ways to adjust the curriculum and
instruction to respond effectively to the learning
needs of students. Further, it communicates to the
school community the progress of students in
achieving the school’s expectations for student
learning and course-specific learning goals.

Assessment results must be continually discussed to

improve curriculum and instruction.

1. .The school shall have a process to assess school-

wide and individual student progress in
achieving the academic expectations in the
mission based on school-wide rubrics.

2. The school’s professional staff shall use data to -

assess the success of the school in achieving its
civic and social expectations.

3. For each learning activity teachers shall clarify
 to students the relevant school-wide academic

expectations and course-specific learning goals

that will be assessed.

4, Teachers shall base classroom assessment of
student learning on school-wide and course-
specific rubrics.

5.  Teachers shall use varied assessment strategies

to determine student knowledge, skills, and

competencies and to assess student growth over

time.
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A SSESSMENT OF STUDENT LEARNING

Teachers shall meet collaboratively to discuss
and share student work and the results of
student assessments for the purposes of
revising the curriculum and improving
instructional strategies.

The school's professional development
program shall provide opportunities for
teachers to collaborate in developing a broad
range of student assessment strategies.

The school’s professional staff shall
communicate:

¢ individual student progress in achieving
school-wide academic expectations to
students and their families;

s  the school’s progress achieving all
school-wide expectations to the school
community.



Assessment

Conclusions:

TRHS does not have a clear process to assess school-wide and individual student progress in achieving the
academic expectations. The school’s mission and student expectations document has been written over the last
few years but received its final approval from the school board fourteen months ago. In order to assess
students’ achievement in the academic expectation students will “write effectively,” the rubric “6+1” was
implemented school-wide. The cooperative effort between the middle school and high school to implement the
same writing rubric ensures that the students, parents, and faculty members can measure the students’ writing
development. The next step in the evolution of the use of the “6+1” rubric is to develop a mechanism to allow
faculty members and administrators access to a student’s history of 6+1 scores, as well as any future school-
wide assessments to ensure that the results can be monitored for growth in student learning. In addition, there
is some disparity in the application of 6+1 between faculty members and an indication that it is not used on a
regular basis to evaluate all writing across the curriculum. Rubrics are being developed for the other two
academic expectations dealing with problem- solving and research. The use of 6+1 Rubric is online but there is
a clear need for more uniformity in application. The two other rubrics are in their infancy. At this point, there
is not a clear way to assess whether or not the school’s graduates have reached the academic expectations as
outlined in the mission statement nor is there a way to monitor progress and provide feedback to individual

students. (Classroom observations, Self-study, Shadowing, Panel presentation, Student work, Teachers,
Meetings with teachers)

The administration and faculty do not collect data in order to determine student success in meeting their civic
and social expectations. The social climate at TRHS meets the expectations stated in the school’s mission
statement. The school does collect data in order to present an overview of student achievement at a student-
wide awards assembly. The school has many extra-curricular activities which assist students in reaching the

- school’s civic and social expectations, and has in place a full time social worker, and a “peer-to-peer
mediation” group that is very successful in resolving student differences peacefully, which is included in
TRHS's social and civic expectations. The school plans to move forward in assessing these social and civic
expectations using progress reports, ‘My voice’ surveys, and discipline data. Because there is no formal
assessment of the civic and social accomplishments, students are unaware of what they have achieved and the

expectations of the social environment in which they live. (Classroom observations, Self-study, Shadowing,
Meetings with students)

The TRHS faculty, as a matter of practice, shares with students the learning goals of the class during the
introduction of each learning activity, but the school- wide academic expectations have not been part of this
presentation. Classroom observations and review of student work show that teachers have stated learning
goals and outlined them with activity specific assessments that were given students as part of their learning
activity. On occasion teachers have been observed emphasizing school-wide academic expectations in addition
to the activity-specific expectations, and the two were tied together. For example, a social studies teacher
introducing a research project emphasized to the students that one of the purposes of this project was to teach
the students how to research effectively and included a rubric that explained how this was to be done. In most
cases however, students are not aware of how classroom activities relate to the academic expectations in the

mission statement that they are responsible for achieving, (Classroom observations, Self-study, Shadowing,
Student work, Teachers)

TRHS teachers utilize assessment rubrics to evaluate student performance using course-specific rubrics, but

30











































































