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STATEMENT ON LIMITATIONS

The Distribution, Use and Scope of the Visiting Committee Report

The Commission on Public Secondary Schools of the New England Association of
Schools and Colleges located in Bedford, Massachusetts considers this visiting
committee report of Timberlane Regional High School to be a privileged document
submitted by the Commission on Public Secondary Schools of the New England
Association of Schools and Colleges to the principal of the school and by the principal to
the state department of education. Distribution of the report within the school
community is the responsibility of the school principal. The final visiting committee
report must be released in its entirety within sixty days (60) of its completion to the

superintendent, school board, public library or town office, and the approprlate news
media.

The prime concern of the visiting committee has been to assess the quality of the
educational program at Timberlane Regional High School in terms of the Commission's
Standards for Accreditation. Neither the total report nor any of its subsections is to be
considered an evaluation of any individual staff member but rather a professional
appraisal of the school as it appeared to the visiting team.

INTRODUCTION

The New England Association of Schools and Colleges (NEASC) is the oldest of the six
regional accrediting agencies in the United States. Since its inception in 1885, the

. Association has awarded membership and accreditation to those educational institutions
in the six-state New England region who seek voluntary affiliation.

The governing body of the Association is its Board of Trustees which supervises the
work of six Commissions: the Commission on Institutions of Higher Education (CIHE),
the Commission on Independent Schools (CIS), the Commission on Public Secondary
Schools (CPSS), the Commission on Technical and Career Institutions (CTCI), the
Commission on Public Elementary and Middle Schools (CPEMS), and the Commission
on American and International Schools Abroad (CAISA).

As the responsible agency for matters of the evaluation and accreditation of public
secondary school member institutions, CPSS requires visiting committees to assess the
degree to which the evaluated schools meet the qualitative Standards for Accreditation
of the Commission. Those Standards are:

Teaching and Learning Standards
Mission and Expectations for Student Learning
Curriculum
Instruction
Assessment of Student Learning

Support Teaching and Learning Standards
Leadership and Organization



School Resources for Learning
Community Resources for Learning

The accreditation program for public schools involves a threefold process: the self-study
conducted by the local professional staff, the on-site evaluation conducted by the
Commission's visiting committee, and the follow-up program carried out by the school
to implement the findings of its own self-study and the valid recommendations of the
visiting committee and those identified by the Commission in the Follow-Up process.
Continued accreditation requires that the school be reevaluated at least once every ten
years and that it shows continued progress addressing identified needs.

Preparation for the Evaluation Visit - The School Self-Study

A steering committee of the professional staff was appointed to supervise the myriad
details inherent in the school's self-study. At Timberlane Regional High School, a
committee of 7 members, including the principal, supervised all aspects of the self-
study. The steering committee assigned all teachers and administrators in the school to
appropriate subcommittees to determine the quality of all programs, activities and

facilities available for young people. In addition to faculty members, the self-study
committees included parents and students.

The self-study of Timberlane Regional High School extended over a period of 18 school
months from September 2006 to January 2008. The visiting committee was pleased to

note that students and parents joined the professional staff in the self-study
deliberations. . ‘

Public schools evaluated by the Commission on Public Secondary Schools must complete
appropriate materials to assess their adherence to the Standards for Accreditation and the
quality of their educational offerings in light of the school's mission, learning expectations,
and unique student population. In addition to using the Self-Study Guides developed by a
representative group of New England educators and approved by the Commission,
Timberlane Regional High School also used questionnaires developed by The Global
Institute at Endicott College to reflect the concepts contained in the Standards for

- Accreditation. These materials provided discussion items for a comprehensive assessment
of the school by the professional staff during the self-study.

It is important that the reader understand that every subcommittee appointed by the
steering committee was required to present its report to the entire professional staff for
approval. No single report developed in the self-study became part of the official self-
study documents until it had been approved by the entire professional staff.

The Process Used by the Visiting Committee

A visiting committee of 17 evaluators was assigned by the Commission on Public
Secondary Schools to evaluate the Timberlane Regional High School. The Committee
members spent four days in Plaistow, New Hampshire, reviewed the self-study
documents which had been prepared for their examination, met with administrators,
teachers, other school and system personnel, students and parents, shadowed students,
visifed classes, and interviewed teachers to determine the degree to which the school
meets the Commission's Standards for Accreditation. Since the evaluators represented
public schools and, central office administrators diverse points of view were brought to
bear on the evaluation of Timberlane Regional High School.

The visiting team built its professional judgment on evidence collected from the



following sources:
* review of the school's self-study materials
* 34 hours shadowing 17 students for a half day

¢ atotal of 24 hours of classroom observation (in addition to time
shadowing students)

¢ numerous informal observations in and around the school

¢ tours of the facility

* individual meetings with 32 teachers about their work,
- Instructional approaches, and the assessment of student learning

¢ group meetings with students, parents, school and district
administrators, and teachers

¢ the examination of student work including a selection of work
collected by the school :

Each conclusion on the report was agreed to by team consensus. Sources of evidence for
each conclusion drawn by the visiting committee appear in parenthesis in the Standards
sections of the report. The seven Standards for Accreditation reports include -

commendations and recommendations that in the team’s judgment will be helpful to the

school as it works to improve teaching and learning and to better meet Commission
Standards.

This report of the findings of the visiting committee will be forwarded to the
Commission on Public Secondary Schools which will make a decision on the
accreditation of Timberlane Regional High School. '

Overview of Findings

Although the conclusions of the visiting committee on the school's adherence to the
Commission's Standards for Accreditation appear in various sections of this report, the
committee wishes to highlight some findings in the paragraphs that follow. These

- findings are not intended to be a summary of the report.

Teaching and Learning at Timberlane Regional High

It was with evident pride that the school displayed in every classroom and every
corridor its mission and expectations for learning. These displays where second only to
the wide-spread celebration of student work, especially the product of the outstanding
art classes. The mission and expectations for student learning have driven some of the
current work on the curriculum and it is showing some signs of being acculturated into
the thinking and actions of the school. When the established expectations for learning
are imbedded in the school community’s thinking the rubrics that have been developed
to measure the success of the expectations” implementation will find their way into the



classroom. The rubrics have yet to take on a significant focus in the school’s culture. The
faculty must finish this task and implement the results as soon as possible. As the
mission is revised and reviewed during the next five years, special attention must now
be paid to the involvement of parents and students in the process.

Curriculum has been developed for the core areas, but these will need to be revisited to
ensure that the expectations for student learning are embedded in them. It is noteworthy -
that so many curriculum documents have been developed and that there is new thinking

on the development of new electives that will incorporate contemporary fields of
student interest. '

A few rubrics have been developed to measure the implementation of the expectations
for learning, especially for the assessment of writing skills. Many teachers are proficient
with the rubric implementation while other teachers are uncomfortable with their daily
use in the classrooms. This is also true of the variety of assessments employed by the
classroom teachers. There have been many efforts to implement portfolios and other
creative assessments, but the predominant assessment tool continues be best categorized
as ‘paper and pencil’. The school has committed itself to analyzing the data generated
by the students taking their external examinations. The strong staff development
devoted to the development of curriculum has benefited the school. As the school
moves forward in implementing its mission, similar efforts will be needed to develop a
database of assessment results that are specific to the school’s expectations for learning
to inform efforts to improve both curriculum and instruction. It may be necessary to

provide professional development in variety of assessment and in curriculum
development and use.

Support of Teaching and Learning at Timberlane Regional High

The administration and teacher leaders are actively engaged in working collaboratively
and in a common pursuit of improving their school while also engaging in appropriate
celebration of the accomplishments that are found within the school. All constituent
groups expressed their satisfaction with current leadership and endorsed the belief that
the views expressed by both the appointed and informal leaders represent the best
thinking within the school. The challenge to leadership will be to develop a consensus
on ways to better utilize time to effectively support student learning and to develop a

school-wide system that ensures that each student is known well by an adult in the
school.

Although the community has struggled with financing its schools, its members have
articulated as well as demonstrated in numerous ways their commitment to their
children and to the school system that educates their children when they have found the
issue to be of importance. They have successfully maintained their existing facility and
provided resources that have been appropriately utilized within the school, yet they
have not responded to some pressing issues such as the need for additional rooms and
flexible spaces. The children have benefited from the support they receive through the
library, special services, the guidance department and the nurse. All of the professionals
found in these groups are working diligently to appropriately utilize available resources



to benefit all children. The children have also received continuous support through the
superintendent and his office. All are currently being confronted with a need to prepare
for an eventual increase in student enrollment which will challenge the present facility’s
capacity and the need to design the new areas with the same intentionality as was used
in the design of the Performing Arts Center. There are design aspects of the existing
building that require rethinking and redesigning as well as projected needs that will be
best met through an expansion of the present facility. The community has shown its
ability to support the best in the status quo; it will soon be called upon to create
something new that is worthy of its ideals and its care for its young people.



School & Community Profile Report
I. The Community

Timberlane Regional High School is located in Plaistow, New Hampshire, and
serves the communities of Atkinson, Danville, Plaistow, and Sandown. Situated iri
southern New Hampshire just north of the Massachusetts border and the Merrimack
River, Timberlane is approximately 25 miles inland from the Atlantic Ocean and almost
equidistant from Portsmouth, NH, (33.5 miles), Manchester, NH, (36 miles), and Boston,
MA, (39 miles). The high school is located in a residential wooded area, while the entire
district ranges in character from rural to suburban. The nearest city with a population
over fifty thousand is Haverhill, MA, adjacent to Plaistow, four miles from the school.
With proximity to Route 495 in Massachusetts, district commuters have reasonable
access to major highways (I-95 and 1-93) and commercial centers in Massachusetts and
New Hampshire.

In a fifteen-year period the population of the Timberlane Regional School District
increased over 28% (from 19,098 in 1990 to 24,501 in 2005) with the greatest increases
taking place in Danville and Sandown. 2005 figures indicate 6,613 residents of Atkinson,
4,394 residents of Danville, 7,769 residents of Plaistow, and 5,725 residents of Sandown.
The District’s ethnic make-up is over 99% Caucasian with 0.5% Asian. The median
income for households in the District is just over $65,000, with Atkinson at the high end
($69,729) and Danville at the low end ($57,287). The District is mainly residential; there
-are no major industries in any of the four towns. Atkinson and Plaistow have retail and
sales centers, whereas Sandown and Danville only have small town stores. Plaistow’s
largest employer is the School District with 455 employees, followed by Market Basket
(225); Wal-Mart (222); and Shaw’s Supermarket (160). Atkinson’s largest employer is
Lewis Builders with 88 employees. Neither Sandown nor Danville has firms that employ
more than forty people. As in other communities along the Massachusetts border in
southern New Hampshire, the District has seen a dramatic rise in the cost of housing
over the past decade. The unemployment rate in the District ranges from a high of 4.5%
in Plaistow to a low of 3.4% in Danville. The percentage of families living below the
poverty line ranges from 3.3% in both Atkinson and Sandown to 2.1% in Plaistow.

In addition to the high school, there are five elementary schools and one middle
school in the District, for a total student population of 4,463 during the 2006-2007 school

‘year. There are no non-public schools in the District other than private kindergartens.
The District is offering public kindergarten for the first time during the 2007-2008 school
year. The percentage of local property taxes allocated to the District’s schools was 57.9%
for the 2005-2006 school year. The average expenditure per pupil, including State aid, for
the 2005-2006 school year in the state of New Hampshire was $8,982.24; for that same
period the District expended $8,635.72 per pupil. School choice is not an option in the
State of New Hampshire.



II.  The School and Students

, Timberlane Regional High School enrolled 1,613 students in grades 9 through 12
as of October 1, 2006. Twenty-two students (1.4% of the study body) were non-residents
of the District. The ethnic/racial/cultural composition of the student body has remained
consistently around 99% Caucasian throughout the high school’s forty years of
operation. Three of the largest classes in the school’s history are currently enrolled, due
to a steady rise in the student population over the past decade. At the present time,

student population projections indicate a leveling-off of this increase over the next few
years.

Timberlane Regional High School employed 106 full time regular education and
special education teachers in 2006-2007. The daily teacher attendance rate for the
previous two years averaged 94.85%. The average teacher/student ratio is 1/14 for all
teachers and 1/17 for regular education teachers with an average class size of 21
students. The average number of students assigned to a regular education teacher in
academic classes over the course of a semester is 105.

Timberlane has an eight-period day with forty-seven minutes per period. Six
twenty-two minute lunch periods are spread over four class periods. There are two
homogeneous levels of core course groupings: Accelerated (ACC) and College and
Career Prep (CCP). In addition to these basic groupings, students are heterogeneously
grouped in most elective courses as well as in the team-taught World Studies
(sophomore) and American Studies (junior) courses. Within the eight-period day, there
are presently only a few instances of common planning time for such courses. Teachers
meet by course in small learning communities once or twice a month during
professional development time.

The District’s five elementary schools and the middle school feed students into
the high school. Average daily student attendance rate in 2004-2005 at the high school
was 92.7%. The student dropout rate declined from 5.1% in 2000-2001 to 1.9% in 2004-
2005. The evening division diploma program contributed to this decline in the dropout
rate.

Several academic awards ceremonies are held toward the end of each school
year. These include: separate honors recognition ceremonies for freshmen-sophomores
and juniors-seniors, an honor societies cording ceremony, a senior awards ceremony,
and a scholarship awards evening for seniors. Athletic teams and the Music Department
hold their own awards ceremonies. Faculty members nominate candidates for Student of
the Quarter over the course of the school year with 312 students honored. Two juniors
are honored annually with the Boys and Girls’ State Award, and one sophomore is
honored with Hugh O’Brien Leadership Award.

The May 2006 summary report from the State of New Hampshire of state testing
results shows that Timberlane sophomores scored below state averages in reading and
slightly above state averages in mathematics. (State average reading scores of advanced
or proficient stand at 49% compared to the Timberlane 40%, and state average
mathematics scores of advanced or proficient are at 41% compared to the Timberlane
42%.) The last two years of SAT scores (Class of 2005 and Class of 2006) show
Timberlane students averaging half a point ahead of other public schools in New










































































































































